3 -
e

Tell him we haven't got fime for any of hi
bright idleas - we've got a battie on our hands

The Changing Paradigm



What's the Purpose?

“The true purpose of assessment must be, first
and foremost, to inform instructional decision
making. Otherwise, assessment results are not
being used to their maximum potential”

- Ainsworth, L., & Viegut, D. (2006)
Common Formative Assessments



What qualities do you look for in a
good assessment?



Essential Questions

How does individual student growth provide us
with information about students’ strengths and
weaknesses?

How do assessments support and inform
instruction?

How do I evaluate assessments in order to
determine their quality?

What does that analysis look like for administrators,
teachers and students?

How do I use assessment to plan for future
Instruction?



Lighthouses

Standards  Assessment Instruction



Lighthouse #1- Standards

Standards / Assessment Instruction




Lighthouse #1- Standards

Ll Objectives
Proficiency
Statements







Lighthouse #2 - Assessment

Standards \Assessment/ Instruction



Lighthouse #2 - Assessment




FORmative is FOR Learning

Formative Assessment

The goal of formative assessment is to gather feedback that
can be used by the instructor and the students to guide
improvements in the ongoing teaching and learning context.
These are low stakes assessments for students and
Instructors.

Examples:
Asking students to submit one or two sentences identifying
the main point of a lecture

Have students submit an outline for a paper.

Early course evaluations
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SUMmative is the SUM of all Learning

Summative Assessment

The goal of summative assessment is to measure the level of
success or proficiency that has been obtained at the end of
an instructional unit, by comparing it against some standard
or benchmark.

Examples:
e Assigning a grade to a final exam

e Critique of a Senior recital
e University Faculty Course Evaluations

The outcome of a summative assessment can be used
formatively, however, when students or faculty take the
results and use them to guide their efforts and activities in
subsequent courses

12



The Critical Question

“What kinds of assessments and assessment items
will provide the best evidence as to whether
students have met the singular purpose of
proficiency in a standard or portion of a standard?”

13



Now it’s your turn!!!

Take a copy of 3 different
assessments.

Get in a group

Rate them 1st (best), 2nd and 3rd
place for quality.

Then we will regroup and compare our
placements

14



Qualities of a good assessment

First session

True to what has been taught

Teacher friendly grading

Teach to the test!

Appropriate amount of content and questions
Validity

Restate questions

Ask questions that force students to explain thinking process
clear directions

Performance assessments

Concrete questions

Critiquing questions

15



Bloom's Taxonomy




Webb’s Depth of Knowledge

Draw Identdy

Connect

Synthesze

Apply Concepts

Critique

Analyze

Create

Level One Activities

Recall elements and details of story
structure, such as sequence of
events, character, plot and setting.

Conduct basik mathematical
calculations.

Label locations on a map.

Represent in words or diagrams 2
scientific concept or relationship.

Perform routine procedures like
measuring length or using
punctuation marks correctly.

Describe the features of a place or
people.

Arrange

Design

Prove

Define

Cakulate

State
Tell

Recte

Revise

Apprise

Critique

Formulate

Hypothesize

| Level Two Activities

Identify and summarize the major
events in a narrative.

Use context cues to identify the
meaning of unfamdiar words.

Solve routine multiple-step problems.

Describe the cause/effect of 2
particular event.

Identify patterns in events or
behavior.

Formulate a routine problem given
data and conditions.

Organize, represent and interpret
data.

Memorize
Who, What, When, Where, Why
Repeat Tabulate Report

Recall Recognize Quote

Develop 2 Logical Argument
Use Concepts to Solve Non-Routine Problems
Explain Phenomena in Terms of Concepts
Draw Condusions

Cite Evidence

List
Label

|Bustrate

Name

Greph

Orgenize
Classif
.y Construct
Separate
Level Level P Modiy
Four Two Cause/Effect .
[Exlclndcd (Skill/ Ectimate Predict
Thinking) Concept) Interpret
Compare
Level Relate Distinguish
(Strategic Thinking) Use Context Cues

Assess

Construct

Compare

Investigate

Differentiate

| Level Three Activities

Support ideas with details and
examples.

Use voice appropriate to the
purpose and audience.

|dentify research questions and
design investigations for a
scientific problem.

Develop a sdentific model for 2
complex stuation.

Determine the author’s purpose
and descride how it affects the
interpretation of a reading
selection.

Apply 2 concept in other contexts.

Measure

Categorze
Collect 2nd Display
Identify Patterns

Make Observations

Summarze

Infer

Level Four Activities

Conduct a project that requires
specfying a problem, designing and
conducting an experiment, analyzing
its data, and reporting resuits/
solusions.

Apply mathematical modl to
illuminate a problem or stuation.

Analyze and synthesize
information from multiple sources.

Describe and illustrate how comman
themes are found across texts from
different cultures.

Design a mathematical model to
inform and solve a practical
or abstract situation.

17



Hess’ Cognitive Rigor Matrix

Hess’ Cognitive Rigor Matrix & Curricular Examples: Applying Webb's Depth-cf-Knowledge Levels Lo Blecom's Cognitive Process Dimensions - ELA

Revised Bloom's
Taxonomy

Webb's DOK Level 1
Recall & Reproduction

Webb's DOK Level 2
Skills & Concepts

Webb's DOK Level 3
Strategic Thinking' Reasoning

Webb's DOK Level 4
Extended Thinking

Remember

Retrmve knowledge fram long-
wrm mremary, recognize, recall,
locate, idantity

Recall, recognize, or locate
hasc ‘acks, detalls, evens, oF
deas explcit n texis

Haad wards orally 0 connacted
text with loancy & socuracy

Understand

Constrac: meaning, clarty,
paraphrase, reprasent, translate,
illustrate, give exarmplas,
dassty, calegonze, summarae,
generalize, infar a logical
conclusan), pradict,
compare'cantirasl, malch ke
idess, eaplain, consiruct models

Identily or describe [Rerary
elamants (characters, selling,
sequanca, aic.)

Salact appropaiate words when
intended meaning'definiion is
dearly avident
Describelexplain wha, what,
whara, whan, ar haw
Oe‘neddescrte facts, detals,
tarms, prociples

‘Write sirple sentances

Speacily, explain, show relationships, a

eaglain atry, cause-affec!

Give non-examrplkes/examples
Summanze rasults, concapss, Ideas
Make basic nferences or logical

prediclions from dals or bex!s a

Identify main ideas or accurate
panaralzations o texts

Lacase infarmation to suppor: explcit-
Imphct central iIdeas

Explan, generalize, aor connec!
deas usng supoorling evidenca
([quate, example, text reference)
Iger:y! make inferencas about
eaplcit ar irphal themras

Dascribe how word chaice, pornl of
view, or bias may aflect the readers’

intarpratasan of a taxt

Virte mul-paragraph compasitnn

for spechic purpase. 1ocus, vouea,
lone, & audiencse

o Explan bow concep!s or ideas

speaficaly relale (o other conlent
domans o concapts

= Davelop genaralzations of tha

resulls oblaned o stralegies
used and apoly tham 1o new
prablem stuations

Apply ,
Carry out or use a procedure in

a given situation: carry out
(apply 0 a familiar task), or use
(apply) to an unfamiliar task

o Use language structure
(prodsuffix) or word relationships
(synonymianionym) to detemine
meaning of words

o Apply rules or rescurces (o edit

speiling, grammar, punciuation,

o Use context 10 identify the meaning o
of words/phrases o

o OCblain and interpeet nformation

using text fealures a

o Dewvelop a text that may be limited 1o
one paragraph

Apply & concept in a new context
Revise ‘inal draft ‘or meaning or
progression of ideas

Apply internal consistency of text
organization and structure o
compasing a ‘ull compasition

o

o

Ilustrate how multiple themes
(hissorical, geographic, social)
may be interrelaled

Selec! or devise an approach
among many altematives 1o
research a novel problem

comventions, word use o Apply simple arganizatonal o Apply word cholca, point of view,
o Apply basic formals for structures (paragraph, sentence style o impac! readers’ fviewers'
documenting sources types) in writing interpretation of & text
Analyze Identity whathar speceéc Catagonza'compara Iterary Analyze In‘armation wehin dasa sets Analyze mukple sources of

Sraak nlo constiuaent parts,
deserming haw parns relate,
differenhate betwean rakavant-
irrelecant, distinguish, focus,
zalect, erganize, culline, find
ooheraence, deconsiruct [e.g., for
Das ar pont of view)

infarmralion is conlained n
graphic representations (e.g.,
map, char!, table, graph, T-chart,
diagram) or taxt faatures (e q.,
haadings, subhaadings, captions)
Decde which teoxs structura Is
appeopriale o audience and
purpose

wlamants, leems, faclsidetsis, evenls

Identify u=a of IRerary davices a

Analyze Teemal ceganization, &
intarnad text structure (sgnal waords,
fransitians, semantic cues) of
caf‘arant taxis

Distinguish: relavant-rrelevan:

infarmation; faclopinion a

Identily charactenstic texl ‘estures,
dshnqush batwean taxts. genras

or taxls

Analyza interrelalionships amonyg
concepls, issuvas, problemrs
Analze orinterpee: authar's craflt
{itarary devioas, viewpaint, or

patential bias) to create ar cnbique a

lesc
Use reszoning, planning, and
pidencs o suppor inferances

evidencea, or mulliple works by
the same sulbar, ar across
geanres, lime perods, thames
Analyze camplexi/abairact
themas, perspachves, concepls
Gather, analyze, and organize
mulliple niformation sowces
Analyze discourse styles

Evaluate o Cite evidence and develop a logical | o Evaluate relevancy, accuracy, &
Make judgrments based on argument for conjectures completenass of information from
criteria, check, datect o Describe, compare, and contrast muliple sources
inconsistences or fallacies, solution methods o Apply understandng in a novel
udge, critique o Verify reasonableness of results way, provide argument or
o Justify or critique condusions drawn justification for the applcation

Create Brainstorm ideas, concepls, Generate con@ciures or ypothesas | o  Synthesze in‘armation wehin ana o Synthesize infarmaton across
Qearganize elements Inta naw prablems, or perspectives related W based on observations or peice Souroe or text rmukiple sources or lexis
paternsisncires, ganerate. 4 lopic or concept krowlkedge and experience o Davelop a complex madel for a o Ariculate @ new vaice, allemate
nypothasze, design, plan, given siluaton theme, new knowledge or
praduce Davelop an altermative saluton perspactve

© 2009 Karin K. Hess: Hess" Cognitive Rigor Matrix: Permission to reproduce is given when authorship s fully cited [kKhessi@ncica.org]

For full article, go to www.neica.org
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“‘Unwrapping, Deconstructing,
Unpacking™...... Why do we do it?

- to find the VERBS (skills) and NOUNS (concepts)

- to fully understand what students are expected to
KNOW and be able to DO

- to enable teams to assigning a level of BLOOM'’s
TAXONOMY to the verbs or DOK to the overall task or

standard(s)

- to ensure fidelity, high ALIGNMENT and appropriate
level of rigor between standards and assessments

19



Grade 5 Government: Explain the basic principles
of the U.S. government, including structures and

functions of the federal government.

Matching — Select the appropriate branch of government for each
function below. You will use an answer more than once.

. Ratifies foreign treaties a. Executive
. Creates laws b. Legislative
. Has veto power c. Judicial

. Decides if laws are working fairly

. Represents U.S. in the world

20
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Lighthouse #3 - Instruction

1 2

o™,

o™,

Standards  Assessment \Instruction
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Lighthouse #3 - Instruction

Student -
Centered LTy

Engagement =
gag Practice
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What is Feedback?

¢+ “Feedback is not about praise or blame, approval or
disapproval. That’s what evaluation is — placing
value. Feedback is value-neutral. It describes what

you did and did not do.”

~ Grant Wiggins

23
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The formative assessment process

includes the following components

that involve both educators and
tudents in a cycle of learning:

1. Educators identify and unwrap
the priority standards and
establish a learning progression
as well as models of what the
final learning cutcomes look
like.

Educators pre-assess their
students to determine each
student’s level of mastery of
concepts and skills in relation to
the determined unwrapped
priority standards.

Students and educators
collaboratively generate specific
criteria that are in alignment
with the learning objectives.
Students determine their
personal learning goals and
through a series of learning
experiences demonstrate their
mastery of concepts and skills
stated in the cbjectives.

Based on the evidence of
student learning, educators give
frequent, focused feedback that
guides students’ learning and
builds their confidence as they
master new learning.

Within this learning cycle,
educators provide ample
opportunities for students to
self-assess their progress based
on the specific objectives and
criteria.

Students are also provided with
the opportunity to peer-assess
using the criteria. Educators
provide clear guidelines for the
peer-assessment activity only
requiring students to give
feedback to one another on
criteria that the students are
prepared to address.

To more thoroughly guide
student learning, educators give
specific and timely feedback
throughout the process. In
addition, educators employ 2
variety of research-grounded
instructional strategies
providing learners with
alternate ways to master the
learning.

Students are given many
opportunities to apply the
standards-based criteria as they
revise their work according to
the feedback they have
received. One major
component of formative
assessment is providing
students with multiple

aanoriunitioc fo

10. Educators post-assess student
learning in order to determine
next steps in the learning cycle.

Just Try

Try,

Try more.

Try one more time.
Try it a little
differently.

Try it again tomorrow.
Try and ask for help.
Try to find someone
who has done it.

Try to determine what
is working.

Just keep trying.

From the University
Teaching Hospital
School for Special
Needs Students-
Lusaka, Zambia

Read
The Formative
Process’ article

14

Think about the followin
gquestions:
*which elements of the
process do we do well?
*Which elements can be
improved upon?

Turn and Talk



Collaboration through PLCs!!!!

Standards  Assessment Instruction

Collaboration

25






Exit Checklist

- What major components do you still need
clarification on?

- Please list your 3 biggest “take-aways.”

- What is one thing you plan on changing upon
returning to your classroom in the fall?

27



Try It

Use one of the following standards to write one
selected-response item that serves as evidence of
learning.

eSS ELA-LITERACY.1..4.1.D
Order adjectives within sentences according to conventional patterns (e.
g, a small red bag rather than a red small bag).

-CCSS.MATH.CONTENT.1.OA.B.3

Apply properties of operations as strategies to add and subtract.

> Examples: If 8 + 3 = 11 is known, then 3 + 8 = 11 is also known.
(Commutative property of addition.) To add 2 + 6 + 4, the second two
numbers can be added to make a ten, so 2+ 6 +4 =2 + 10 = 12. (Associative
property of addition.)

G EEASEPEERACY . R1.2.06
Identify the main purpose of a text, including what the author wants to
answer, explain, or describe.
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http://www.corestandards.org/ELA-Literacy/L/4/1/d/
http://www.corestandards.org/ELA-Literacy/L/4/1/d/
http://www.corestandards.org/Math/Content/1/OA/B/3/
http://www.corestandards.org/Math/Content/1/OA/B/3/
http://www.corestandards.org/ELA-Literacy/RI/2/6/
http://www.corestandards.org/ELA-Literacy/RI/2/6/

3. then 4, then 2, then 1

®* (3) Begin with the PROFICIENT level 15*This
is where the standard “lives”

® (4) This is PROFICIENT PLUS

®(2) Most of PROFICIENT \/

® (1) Little of PROFICIENT
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